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It’s About Time:
Open Educational Resources and the Arts
Ian McDermott, LaGuardia Community College USA

Abstract—The price of textbooks and other learning materials hinder students’ ability to pursue
higher education. Open educational resources (OER) provide one answer to this problem.
Though well established in STEM disciplines, OER are less common in art history and other arts
courses. The College Art Association (CAA) and the Art Libraries Society of North America
(ARLIS/NA) hosted panels on OER at their 2019 annual conferences. This article summarizes
those panels and analyzes the speakers’ experiences within the context of OER initiatives in
higher education.
[This article is an expansion of conference sessions at the College Art Association conference held in
New York, New York, in February 2019, and the ARLIS/NA conference held in Salt Lake City, Utah,
March 2019.]

i n t ro d u c t i o n
The price of textbooks has become a serious impediment in the pursuit of higher education. Studies have shown that students are spending $300–600 each semester on
their textbooks.1 Moreover, textbook prices increased 88 percent from 2006 to 2016,
outpacing tuition and room and board.2 Indeed, a new copy of Marilyn Stokstad’s Art
History (sixth edition), published by Pearson, costs $221. It costs $90 to rent an e-book
Ian McDermott is coordinator of library instruction and associate professor, LaGuardia Community College, City University of New York, Long Island City, New York; imcdermott@lagcc.cuny.edu.
1. Ethan Senack and Robert Donoghue, “Covering the Costs: Why We Can No Longer Afford to Ignore High
Textbook Prices,” The Student PIRGs, February 2016, http://www.studentpirgs.org/textbooks; “2019 Student Textbook and
Course Materials Survey,” Florida Virtual Campus, Ofﬁce of Distance Learning and Student Services,” March 8,
2019, https://dlss.ﬂvc.org/colleges-and-universities/research/textbooks.
2. “TED: The Economics Daily: College Tuition and Fees Increase 63 Percent since January 2006 on the Internet,”
Bureau of Labor Statistics, U.S. Department of Labor, August 30, 2016, https://www.bls.gov/opub/ted/2016/college-tuition
-and-fees-increase-63-percent-since-january-2006.htm.
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of Mark Getlein’s Living with Art (eleventh edition), published by McGraw Hill. These
prices are the byproduct of a broken market. Students, the consumers of textbooks,
have little power to inﬂuence cost because they do not choose their textbooks. This situation gives publishers disproportionate power to inﬂate prices. Market-based solutions such as purchasing used books and renting textbooks do reduce cost but do
not solve the root cause. Students should not bear the burden of solving this crisis
in higher education by shopping. One solution is to provide students with free
textbooks and learning materials.
Open educational resources (OER) do just that. They are “teaching, learning, and
research materials in any medium—digital or otherwise—that reside in the public domain or have been released under an open license,” as deﬁned by the United Nations
Educational, Scientiﬁc, and Cultural Organization (UNESCO).3 Therefore, OER can
be textbooks, but include assignments, quizzes, images, and videos. Open licensing
is central to OER use, as opposed to restrictive copyright. David Wiley, chief academic
ofﬁcer at Lumen Learning, an educational technology company, offers a popular OER
deﬁnition. Wiley posits OER’s effectiveness is generated by a set of ﬂexible practices:
the ability to retain, reuse, revise, remix, and redistribute OER, typically referred to as
the 5Rs.4 OER practice, using the 5Rs framework, is often made possible with Creative
Commons licenses, which articulate ﬂexible licenses for creators and give users clear
permissions.
Open access and licensing are commonplace in the arts. Image rights and reproduction fees in scholarly publishing are analogous to OER and commercial textbooks.
Open access image collections and OER are both a reaction to exorbitant prices that
hinder scholarship and education. In 2017, the Metropolitan Museum of Art implemented an open-access policy for over 400,000 images of works in the public domain
under a Creative Commons Zero license (CC0, no rights reserved), which places no
restrictions on end users; scholarly articles and coffee mugs are equally permissible.5
Many museums, libraries, archives, and other cultural institutions have followed suit,
including the Cleveland Museum of Art, Indianapolis Museum of Art, the Walters Art
Museum, and the Getty Research Institute. In addition, many institutions contribute
to large-scale national and international projects such as the Digital Public Library of
America (DPLA) and Europeana, which enable discovery across collections. Beyond
digital images, museums have taken advantage of online publishing tools, as well
as digitizing older or out of print publications. Often these are available as full-text
online, but they are not openly licensed; they cannot be used in OER. Therefore, open
licensing is critical for new scholarship and learning materials.
3. “Open Educational Resources (OER),” UNESCO, https://en.unesco.org/themes/building-knowledge-societies/oer.
4. John Hilton III, David Wiley, Jared Stein, and Aaron Johnson, “The four R’s of Openness and ALMS Analysis:
Frameworks for Open Educational Resources,” Open Learning: The Journal of Open and Distance Learning 25, no. 1 (January 2010): 37–44; David Wiley, “The Access Compromise and the 5th R,” Iterating Toward Openness, March 5, 2014,
https://opencontent.org/blog/archives/3221. In addition to his scholarship, David Wiley is the chief academic ofﬁcer at Lumen
Learning, a learning management system that hosts OER course content and provides analytics on student performance.
5. “Image and Data Resources: Open Access Policy,” The Metropolitan Museum of Art, https://www.metmuseum
.org/about-the-met/policies-and-documents/image-resources.
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Despite the presence of high proﬁle open collections and open publishing initiatives, there are few articles published on OER in the arts. However, there are high quality OER available for teaching in the arts. Smarthistory, a free online learning website
for art history, includes over 2,000 essays and videos written and produced by scholars. Art History Teaching Resources (AHTR) is a grassroots, online community of
scholars producing OER. Art history OER are included in major OER portals and repositories, such as the Open Textbook Library, OER Commons, and MERLOT.6 To
help advocate for OER in the arts, the College Art Association’s (CAA) Education Committee and the Art Libraries Society of North America (ARLIS/NA) collaborated on two
panels at their respective 2019 annual conferences. These panels featured faculty
members presenting on their experiences creating, adopting, adapting, teaching
with, and advocating for OER. A leading scholar on assessing OER in the classroom
spoke to the scholarship of teaching and learning (SoTL). Librarians spoke of their role
in OER initiatives, in particular advocacy work.

l i t e r atu r e r e v i e w
This selective review presents a broad overview of OER and highlights issues discussed in the conference panels. Affordability is a primary motivator for OER implementation. Kathatrine Broton and Sarah Goldrick-Rab provide a jarring synopsis of
the consequences of an unaffordable higher education system. Educators have done
much to get poor students into college. However, higher education “has inadequately
addressed the conditions of poverty confronting students as they pursue degrees.” A
full 71 percent of students surveyed by the authors reported they altered their food
shopping and eating habits based on not having enough money.7
The Student Public Interest and Research Group (PIRG) provides in-depth research on the textbook affordability crisis. In a recent PIRG study, Kaitlyn Vitez provides detailed comparisons of textbooks for introductory, high enrollment courses.
The study estimates that switching these courses to OER would save students $1.5 billion annually.8 One reason OER are not widely used is faculty’s lack of awareness. Julia
Seaman and Jeff Seaman of the Babson Survey Research Group report that 54 percent of
surveyed faculty self-reported either “I am not aware of OER” or “I have heard of OER,
but don’t know much about them.” Only 13 percent claimed to be very aware of OER.9
The Open Education Group at Brigham Young University conducts and supports
OER research. Their studies often utilize the COUP framework, which analyze the
6. See Open Textbook Library, https://open.umn.edu/opentextbooks/; OER Commons, https://www.oercommons
.org/; MERLOT, https://www.merlot.org.
7. Kathatrine Broton and Sarah Goldrick-Rab, “The Dark Side of College (Un)Affordability: Food and Housing Insecurity in Higher Education,” Change 48, no. 1 (March 2016): 18, https://doi.org/10.1080/00091383.2016.1121081.
8. Kaitlyn Vitez, “Open 101: An Action Plan for Affordable Textbooks,” Student Public Interest and Research Group, January 25, 2018, http://www.studentpirgs.org/textbooks, additional studies include Ethan Senack, Robert Donoghue, Kasya
O’Connor, Kaitlin Steen, “Access Denied: The New Face of the Textbook Monopoly,” Student Public Interest and Research
Group, September 2016, http://www.studentpirgs.org/textbooks, and Ethan Senack and Robert Donoghue, “Covering
the Cost,” Student Public Interest and Research Group, February 2016, http://www.studentpirgs.org/textbooks.
9. Julia E. Seaman and Jeff Seaman, “Freeing the Textbook: Educational Resources in U.S. Higher Education, 2018,”
Babson Survey Research Group (2018): 6–7, http://www.onlinelearningsurvey.com/reports/freeingthetextbook2018.pdf.
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cost, outcomes, usage, and perceptions of OER. Their Review Project is a running annotated bibliography for studies measuring the efﬁcacy of OER and/or students and
professors’ perception of OER.10 John Hilton III is a primary researcher for the Open
Education Group and spoke on the ARLIS/NA panel discussed below. Hilton synthesizes the results of sixteen previous studies and ﬁnds that students generally perform
the same or better when using OER. He also concludes that students and professors
perceive OER and commercial resources to be equal to one another, with a sizable minority that found OER superior.11
Rachel Marie Cooke and Anne-Marie Bouché describe a successful OER initiative
for an art appreciation class while detailing the massive amount of work required. By
targeting a high enrollment course, the switch to OER from a commercial textbook
(price: $130) saved 1,750 enrolled students $227,500.12 Classroom faculty, librarians,
instructional designers, and educational technologists contributed to writing content,
creating, locating and licensing visual materials, and designing online modules. The
education and art librarian taught one of the three sections. However, the authors were
not compensated for their labor. Their writing for the class is not recognized as
scholarship, nor is it considered for promotion and tenure.13 On the ﬂip side, Sarah
Crissinger explores the “shared risks” of open access and OER and stresses the importance of naming OER’s enemies—in this case, commercial entities. She suggests moving beyond the COUP framework in order to focus “on open pedagogy and studentcentered learning; using OER creation as an opportunity to talk to students about labor
and knowledge production; and challenging whose knowledge matters globally.”14

p a n e l su m m a ry : c o l l eg e a r t a s s o c i ati o n
In 2018, the CAA Education Committee organized a panel on teaching art history with
OER for the 2019 annual conference in New York City. The Education Committee solicited librarian participation from the ARLIS/NA Executive Board. Based on the author’s work as the OER liaison at LaGuardia Community College, he answered the call
and served as a co-moderator with Dr. Rebecca Jeffrey Easby, associate professor of art
history at Trinity Washington University. The panel, “Using OERs for Teaching and
Research,” featured three presentations that explored varied adoption and creation
of OER for the arts.

10. Open Education Group, Review Project, https://openedgroup.org/review.
11. John Hilton III, “Open Educational Resources and College Textbook Choices: A Review of Research on Efﬁcacy
and Perceptions,” Educational Technology Research and Development 1, no. 18 (February 2016): 586–88, https://doi.org/10
.1007/s11423-016-9434-9.
12. Rachel Marie Cooke and Anne-Marie Bouché, “Team-Teaching Art Appreciation Online Without a Traditional
Textbook,” Reference Librarian 58 no. 4 (2017): 245.
13. Cooke and Bouche, “Team-Teaching Art Appreciation Online,” 250.
14. Sarah Crissinger, “A Critical Take on OER Practices: Interrogating Commercialization, Colonialism, and Content,”
In the Library With the Lead Pipe, October 21 2015, http://www.inthelibrarywiththeleadpipe.org/2015/a-critical-take-on
-oer-practices-interrogating-commercialization-colonialism-and-content/.
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WHEN A TEXTBOOK IS NOT AN OPTION: DEVELOPING AND MANAGING
OERS FOR ONLINE ART HISTORY COURSES15

Josh Yavelburg, former adjunct associate professor at the University of Maryland University Center (UMUC), addressed OER’s enormous potential and pitfalls. UMUC is
a fully online and hybrid state university. In 2013, it began to switch all courses and
curriculum to zero textbook cost (ZTC) for students. However, administration initiated
this transition, not students or faculty. As a result, Yavelburg, who was course chair for
art history, had to convert ﬁve courses to OER. Additionally, Yavelburg mentored faculty, ensured all courses were properly converted to OER, and monitored their progress.
During this process, UMUC migrated to a new learning management system (LMS)—
from WebTyco, a homegrown system, to Design2Learn, a licensed product. Rightsprotected materials made it difﬁcult to convert several courses to OER—in particular
ﬁlm history and contemporary art. The library and instructional design department
were not included in the process, which made copyright clearance and Americans with
Disabilities Act (ADA) compliance nearly impossible. In addition, Yavelburg cited the
faculty’s lack of awareness and their skepticism of OER as major hurdles.
Despite the limited resources, Yavelburg accomplished a great deal. He built an infrastructure for UMUC to integrate OER into their LMS: a website, arthistorysurvey
.com, which included a series of HTML pages with links to OER. The website also
served as an OER wiki used by Yavelburg and his UMUC colleagues. After the ﬁrst
OER conversions, more faculty members, instructional designers, and librarians
were invited to participate in the conversion process. While necessary, more collaborators made copyright review and ADA compliance difﬁcult. Yavelburg implied that
there is a balance between going it alone and getting bogged down with too many
collaborators.
Yavelburg’s achievements illustrate two broad issues facing OER initiatives. First,
there are limitations to what one can achieve without strong institutional support, including stafﬁng, ﬁnancial incentives, and technology. Authoring, adopting, or adapting OER is an enormous undertaking. Second, Yavelburg’s experience points to the
exploitative aspects of academic labor. The amount of work described by Yavelburg
is inappropriate for a full-time, tenure-track faculty member with a full teaching load,
let alone an adjunct professor. As an adjunct, Yavelburg never earned more than
$28,000 annually for his work at UMUC.16
In conclusion, Yavelburg cautioned against administrators using OER as a marketing ploy for students to save money on textbooks. These administrators did not anticipate, or perhaps care about, a difﬁcult transition to OER at UMUC. Faculty also need
better tools to ﬁnd, select, and curate OER. To ensure quality, Yavelburg suggested

15. Josh Yavelburg, “When a Textbook Is Not an Option: Developing and Managing OERs for Online Art History
Courses” (presentation, College Art Association annual conference, New York City, February 14, 2019).
16. Josh Yavelburg, personal email to the author, August 16, 2019. For context, the starting salary for an assistant professor at UMUC is $37,400, while the same position at the University of Maryland, Baltimore is $84,600 and University
of Maryland, College Park (the ﬂagship campus) is nearly $94,000. The inequities within the state system, where
faculty teach online to a decentralized student body, are striking.
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some form of peer review for OER.17 Finally, he advocated for more research into
OER’s impact on art history pedagogy, including studies on the design and development of OER, experimental studies comparing use of textbooks versus OERs, and
needs assessments focused on audience, learning outcomes, and methodology. Despite a dearth of scholarly literature on OER and the arts, OER scholarship in other
disciplines is a reliable corpus for arts initiatives.
T E R M S O F P R O D U C T I O N : C O L L A B O R AT I V E F R A M E W O R K S F O R O P E N
C R E A T I V E C U LT U R E S 1 8

Cissie Fu, dean, Faculty of Culture and Community, and Suzanne Rackover, university librarian, both of Emily Carr University of Art and Design, spoke about an OER
textbook they are co-authoring, tentatively set to be published in March 2020. Fu
and Rackover’s textbook is for the course Cultural Production and the Law, an upperlevel critical studies course at Emily Carr. The course serves as a practical and theoretical
guide to intersections between different legal and cultural frameworks, and it focuses
on “cultures of critical making” and “collaborative praxis in the 21st century,” which
align with the university’s strategic plan. It is heartening to see university administrators lead an OER project committed to critical pedagogy.
Fu and Rackover’s work ﬁts within a broader framework for higher education in
British Columbia. The province fosters a robust culture for open education through
the BCcampus OpenEd program, which provides support for authoring, adopting, and
adapting OER. The BCcampus OpenEd website serves as a clearinghouse for OER
textbooks and ancillary materials. However, as administrators and exempt employees,
Fu and Rackover did not receive institutional support; instead, they received a grant
from BCcampus. Moreover, theirs is the ﬁrst OER textbook authored at Emily Carr,
so there is not yet a local model for supporting OER creation.
The textbook covers alternatives to rights-based ownership. In addition to established models such as Creative Commons, Fu and Rackover include models “beyond
rights-based claims and protections, towards models of shared economies with reciprocal obligations” and away from “property and ownership to recognition and attribution.” In particular, one chapter—”Cultural Appropriation: Indigenous Knowledge
and Practices”—covers the importance of understanding indigenous rights and cultural production.
Fu and Rackover call for a critical engagement with research by acknowledging that
it is an integral part of the creative process and not just a preliminary step. They ask
how research reﬂects and reproduces the dominant culture. Their course and textbook
contribute to decolonization in higher education by centering on indigenous people,

17. LaGuardia Community College, City University of New York, has implemented an OER assignment library: the
Learning Matters Assignment Library (https://www.laguardia.edu/Assessment-LMAL/). Two colleagues review submitted
assignments before they are added to the library.
18. Cissie Fu and Suzanne Rackover, “Terms of Production: Collaborative Frameworks for Open Creative Cultures”
(presentation, College Art Association annual conference, New York City, February 14, 2019).
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people of color, and other marginalized voices.19 Decolonization efforts are afoot in
galleries, libraries, archives, and museums. In June 2019, Victoria Contreraz wrote
about the Seattle Art Museum’s Racial Equity Plan for the Dorothy Stimson Bullitt
Library.20 These efforts are part of a growing movement to challenge existing power
structures within the arts, evidenced by the controversies of war and prescription drug
proﬁteering by board members at the Whitney Museum of American Art and the Metropolitan Museum of Art.21
TEACHING ASIAN ART WITH OERS: FROM SURVEY TO SEMINAR22

Kristina Kleutghen, David W. Mesker Associate Professor of Art History and Archaeology at Washington University in St. Louis (WUSTL), discussed her experiences teaching Asian art using OER and open-access materials online. Like Yavelburg, Fu, and
Rackover, Kleutghen identiﬁed textbook prices as an early motivator for switching to
OER. Introduction to Asian Art is an elective for most students, and an expensive textbook may deter students from enrolling. The former textbook for the course, Asian Art,
published by Pearson, is $132 in print. To replace this textbook, Kleutghen searched out
and collated OER and open access websites, readings, images, and other resources from
The Metropolitan Museum of Art, Smarthistory, National Museum of Korea, National
Palace Museum in Taiwan, Google Arts and Culture, and many others. She concluded
that it is possible to teach a pan-Asian introductory survey course using OER. The course
website, introtoasianart.com, is a WordPress site with a Creative Commons AttributionNon Commercial-No Derivatives 4.0 International license. Kleutghen discussed how
using multimedia resources has improved her pedagogy. To better assess student perceptions and the efﬁcacy of the materials, Kleutghen is preparing to run a formal SoTL
study.
Kleutghen described two ways OER impacted her pedagogy. First, she uses open
pedagogy to create assignments that have a life beyond their due date and that
can be built upon in successive semesters. She does this by using Northwestern
University’s Knight Lab, a free, online digital humanities (DH) project. In particular,
the Timeline tool allows students to synthesize their knowledge and collaboratively
build resources with lasting impact. Second, Kleutghen can teach upper level courses

19. For a perspective on decolonizing the syllabus see Yvette DeChavez, “It’s Time to Decolonize that Syllabus,” Los
Angeles Times, October 8, 2018, https://www.latimes.com/books/la-et-jc-decolonize-syllabus-20181008-story.html.
20. Victoria Contreraz, “Decolonizing SAM: Promoting Equity through Classiﬁcation in Libraries,” The Art of
Diversity, https://arlisdivcom.wordpress.com/2019/06/11/decolonizing-sam-promoting-equity-through-classiﬁcation-in
-libraries/.
21. Jasmine Weber, “A Whitney Museum Vice Chairman Owns a Manufacturer Supplying Tear Gas at the Border,”
Hyperallergic, November 27, 2018, https://hyperallergic.com/472964/a-whitney-museum-vice-chairman-owns-a-manufac
turer-supplying-tear-gas-at-the-border/. For Hyperallergic’s comprehensive coverage of former vice chairman Warren
Kanders and owner of Safariland, LLC, a company that manufactures tear gas canisters that have been used on the U.S./
Mexico border and in Gaza, see https://hyperallergic.com/tag/whitney-museum/; Jasmine Weber, “The Metropolitan
Museum Will Suspend Accepting Gifts from Sackler Family,” Hyperallergic, May 15, 2019, https://hyperallergic.com
/500479/sacklers-metropolitan-museum-amnh/.
22. Kristina Kleutghen, “Teaching Asian Art with OERs: From Survey to Seminar” (presentation, College Art Association annual conference, New York City, February 14, 2019).
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with OER DH tools such as MIT’s Visualizing Cultures portal.23 The portal is part of
MIT’s OpenCourseWare, a trailblazing OER initiative that makes entire classes available online for free. All essays and images on Visualizing Cultures have a Creative
Commons Attribution-NonCommercial-ShareAlike 3.0 United States license. Another
OER DH project, The University of Chicago Center for Art of East Asia’s Scroll Paintings website, collates images of works across the globe.24 These works are rarely exhibited due to their fragility, but the high-resolution images enable her students to examine
minute details that are difﬁcult to see in a textbook or in person. Finding and vetting
these resources is an enormous undertaking. Kleutghen recognized the contributions
of many colleagues, in particular Holly Chen, a former graduate student, and Betha
Whitlow, visual resources curator at WUSTL.
The presentations discussed above illustrate varied circumstances and trends within
higher education. At UMUC, an online university, Yavelburg received little support
as an adjunct tasked with converting many classes to OER. Though he acknowledged
the beneﬁts to students and pedagogy, UMUC used OER to drive down costs. In contrast, Emily Carr and WUSTL are not implementing OER at scale, but they provide faculty and administrators with different types of support. Fu and Rackover beneﬁted on
two levels: Emily Carr supports their pedagogical vision, and BCcampus Open Ed ﬁnancially supports OER across British Columbia. Kleutghen is the only panelist who
spoke positively about the level of technical and research support she received.

p a n e l su m m a ry : a r t l i b r a r i e s s o c i e t y
of north america
Open access image collections, datasets, and publishing initiatives are frequently discussed at the ARLIS/NA annual conference and in Art Documentation. These issues
overlap with OER, but prior to 2019, no panel at the annual conference focused solely
on OER. For these reasons, the panel “It’s About Time: OER and the Arts,” held at the
2019 annual conference in Salt Lake City, addressed OER research, advocacy, and
practice. The author organized and moderated the panel with Emily Coxe, research
and instruction librarian at Rhode Island School of Design. During the introduction,
the author presented OER as a tool for social justice in higher education by addressing
high costs, pedagogy, and labor. Professors do not have to assign expensive textbooks,
and librarians do not have to purchase them for their collections. Beyond cost, adopting and adapting OER can improve pedagogy; authoring OER textbooks provides opportunities to decolonize syllabi. To incentivize this work, it should be recognized for
purposes of promotion and tenure. Years of research have shown that OER are as effective as commercial materials, and students’ perceptions of OER are favorable as
well.25
23. Visualizing Cultures was founded by John Dower, professor emeritus of Japanese history, and Shigeru Miyagawa,
senior associate dean for online learning, https://visualizingcultures.mit.edu/.
24. East Asian Scroll Paintings, University of Chicago Center for Art of East Asia, https://scrolls.uchicago.edu.
25. Hilton III, “Open Educational Resources and College Textbook Choices”; John Hilton III, “Open Educational
Resources, Student Efﬁcacy, and User Perceptions: A Synthesis of Research Published between 2015 and 2018,”
Educational Technology Research and Development (2019), https://doi.org/10.1007/s11423-019-09700-4.
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A SYNTHESIS OF OER EFFICACY AND PERCEPTIONS
RESEARCH: 2015–201826

The panel’s ﬁrst speaker, John Hilton III, associate professor of religious studies at
Brigham Young University, presented compelling evidence for reducing cost via
OER. Hilton is the author or co-author of at least twenty articles and book chapters
on OER. His presentation provided qualitative and quantitative data about cost, as well
as perceptions and efﬁcacy of OER. He included a quote from a professor at Sacramento
City College that read in part, “I had a young woman in my ofﬁce today, crying that
she had to choose between feeding her children and buying books for school!” In one
study, students were asked how they would spend their money if they did not have to
purchase expensive textbooks, to which one replied, “Fresh fruits and vegetables.
Money is extremely tight now so I am eating mostly rice and beans with some cheese.
I miss eating fresh food.”27 These testimonials are bolstered by data from another
study by Hilton, Fischer, Wiley, and Williams. When surveyed, 56 percent of students
had negative comments about their textbooks. In fact, the comments were so negative
that the authors had to create a new category for the 37 percent who made “extremely
negative” comments.28
Studies often measure the effectiveness of teaching with OER and/or students’ and
professors’ perceptions of OER. Hilton synthesized data from twenty-two peer reviewed studies on OER efﬁcacy that surveyed more than 183,000 students. He found
that 95 percent of the students achieved the same or better results than students using
commercial textbooks. However, methodologies vary, and student outcomes are deﬁned differently across the studies. Some measure course grades of A, B, or C, and
others measure course completion rates, among other success metrics. Regardless
of the metrics, these studies speak to the effectiveness of OER. The same applies to
studies of OER perceptions. Across twenty-four studies measuring the perceptions
of nearly 13,000 students and professors, 90 percent say OER are equal to or better
than traditional, commercial materials. Hilton mentioned one large-scale study at Salt
Lake Community College that measured student outcomes in thirty-seven courses:
over 7,500 students used OER and over 23,000 used commercial materials. Initial results show no signiﬁcant difference between the two groups.29 Hilton’s message is
clear: OER reduce the cost of education, students perform the same or better using
these materials, and they do not see OER as inferior to commercial learning materials.

26. John Hilton III, “A Synthesis of OER Efﬁcacy and Perceptions Research: 2015–2018” (presentation, Art Libraries
Society of North America annual conference, Salt Lake City, Utah, March 27, 2019).
27. The study appeared in Michael Martin, Olga Maria Belikov, John Hilton III, David Wiley, and Lane Fischer,
“Analysis of Student and Faculty Perceptions of Textbook Costs in Higher Education,” Open Praxis 9, no. 1 (March 2017):
79–91, https://doi.org/10.5944/openpraxis.9.1.432.
28. John Hilton III, Lane Fischer, David Wiley, and Linda William, “Maintaining Momentum Toward Graduation:
OER and the Course Throughput Rate,” The International Review of Research in Open and Distributed Learning 17,
no. 6 (December 2016): 18–27, https://doi.org/10.19173/irrodl.v17i6.2686.
29. Jesse R. Winitzky-Stephens and Jason Pickavance, “Open Educational Resources and Student Course Outcomes:
A Multilevel Analysis,” The International Review of Research in Open and Distributed Learning 18, no. 4 (June 2017): 35–
49, https://doi.org/10.19173/irrodl.v18i4.3118.
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L E V E L I N G T H E P L AY I N G F I E L D W I T H O P E N A N D A F F O R D A B L E
E D U C AT I O N A L R E S O U R C E S : A N A R T H I S T O R Y L I A I S O N ’ S
CASE STUDY30

Art information professionals should draw positive conclusions from the literature,
but incorporating OER into practice is challenging. Shira Loev Eller, art and design librarian at George Washington University (GWU), presented a case study on OER outreach and adoption at her school. The annual cost to attend GWU approaches $70,000,
an extreme example of the higher education affordability crisis. Loev Eller is a member
of a system-wide library OER team tasked with encouraging faculty to adopt OER for
their courses. The OER team set a goal to save students $100,000 in course material
costs and convert ten courses during the 2017–2018 academic year. OER Team members committed to talking to at least one professor in their liaison area about adopting
open materials. To accomplish their goals, GWU librarians agreed to a less strict deﬁnition of OER to include library-licensed materials, even if they are not open access materials. This compromise is relatively common in OER initiatives. Shielding students
from costs can take priority over true open licensing—a pragmatic choice given the
amount of money libraries spend on subscription materials.
As a result, one professor agreed to use the e-book version of Megg’s History of
Graphic Design. Print copies are $50–60 on Amazon; the GWU library upgraded to
an unlimited user subscription to accommodate the class. The transition was a ﬁnancial success, but some students purchased the print version before learning that the ebook was being used. In a more signiﬁcant shift in practice, the same professor
stopped using Janson’s History of Art ($150–200) and instead used a suite of online resources: The Metropolitan Museum of Art’s Heilbrunn Timeline of Art History,
Smarthistory, and Grove Art Online. The students appreciated not buying an expensive textbook, thought Heilbrunn was better than Janson, and enjoyed Smarthistory’s
videos. Though Grove Art Online is a subscription database, GWU argued that utilizing library subscription resources still saved students money. However, a subscription
database may be supported through student fees, which some argue undermines the
spirit of OER by relying on commercial vendors. Regardless, Loev Eller and the professor took important steps toward OER. Overall, the OER team at GWU was successful.
Eight courses were converted to OER, and students saved nearly $200,000.
P A N E L A C T I V I T I E S : D I S C O V E R Y, A D V O C A C Y, I M P L E M E N T A T I O N

Emily Coxe was instrumental in planning the interactive portion, during which
attendees explored OER issues at activity stations tailored to three experience levels:
discovery, advocacy, and implementation. Most attendees were new to OER and were
interested in discovery or advocacy. Attendees were encouraged to share links and upload OER to a Google Doc.31 No one was ready to contribute to the document, but an
30. Shira Loev Eller, “Leveling the Playing Field with Open and Affordable Educational Resources: An Art History Liaison’s
Case Study” (presentation, Art Libraries Society of North America annual conference, Salt Lake City, Utah, March 27, 2019).
31. See “It’s About Time” resource sharing document, https://bit.ly/2TT3Csh; “It’s About Time” activity document,
https://bit.ly/2HRsQQC.
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ARLIS/NA Special Interest Group or Committee could provide a resource sharing
platform in the future.32 In the meantime, OER materials can be made available on
the ARLIS/NA Learning Portal. The conversation about OER within ARLIS/NA is just
beginning. It is hoped that this panel is a catalyst for further dialog.

conclusion
Between 2008 and 2016, scholars published twenty-four studies on OER perceptions
and/or efﬁcacy. From 2017 to the present, twenty-four more were published.33 This
tally does not include the many case studies, white papers, and theoretical works on
the subject. CAA and ARLIS/NA have a role in this research. The panels discussed
above are an early exploration of professors’ and librarians’ accomplishments with
OER. The bulk of OER creation and implementation occurs in STEM or disciplines
where content is less likely to be rights-protected. Professors and librarians in the arts
need to rethink aspects of their work to accommodate OER: teaching with OER, publishing in open-access journals, sharing OER in institutional repositories, rethinking
commercial database subscriptions, and foregrounding high-quality OER in the arts.
Converting courses to OER is an enormous amount of work for professors such as
Yavelburg and Kleutghen, in addition to teaching and scholarship. Faculty cannot do it
alone, nor should they volunteer their time. For many faculty, authoring, adopting, or
adapting OER is not recognized for promotion and tenure, limiting the incentives for
this work. The BCcampus model discussed by Fu and Rackover points to a more sustainable model for OER production. Though it should not be exploited, the grassroots
energy possessed by all of the CAA presenters is critical for OER’s success.
Ideally, libraries will advocate for OER use and creation through their own programmatic work. Foregrounding students’ struggle to afford their education, as Hilton does in his own research, can build solidarity between students, professors, and
librarians. Saving students money is an excellent rallying point. GWU’s OER Team
described by Loev Eller is a good example of how librarians can band together across
disciplines. If colleagues resist OER, Hilton’s studies provide compelling evidence
that is hard to refute. Librarians are advocates and adaptable leaders when it comes
to changes in formats and publishing models. Galleries, libraries, archives, and museums can facilitate collaboration within ARLIS/NA and CAA. Their critical perspectives ensure that OER is a vehicle for necessary changes in higher education with regard to cost and access, pedagogy, and labor.

32. The Association of College and Research Libraries Education and Behavioral Sciences Section maintains an OER
subject guide: https://acrl.libguides.com/EducationOER.
33. Tally based on the Open Education Group’s Review Project, https://openedgroup.org/review.
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